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Remember imporiant
information and
carry it forward.

Notice and use
information sources
(meaning, lan-
guage structure,
visual infor-
mation).

TR, AN
i el

i

Read at a good rate, with
phrasing, pausing,
intonation, and

appropriate

stress.

Check on accuracy

and understanding and
work to sel-correct

errors.

Take action in
flexible ways to solve
praoblems or fit purpose
and genre.

Use a range of
strategies to read
and understand words.

Think-about what
rmay:happen. next.

Predict §

rand-world-knowledge
:as:well-as to other

“texts. '
N Make
‘Adjust present Connections

junderstandings Parsonal/World/Text
to ‘accommodate

new-knowledge.

ofice:aspe
writer's-craft.and
structure.

Analyze

Synthesize




+z 12 SYSTEMS or STRATEGIC ACTIONS

Ways of Thinking

Solving Words

§l’§.tem.s_,.°f Str__atg_gic Actiqn_s ’for,‘Proce_ssvi‘ng Written Texts

Using a range of strategies to take words apart and
understand what words mean.

Monitoring and
Correcting

Checking whether reading sounds right, looks right, and
makes sense, and working to solve problems.

‘Searching for and
Using Information

Searching for and using all kinds of information in a
text.

Summarizing

Putting together and remembering important
information and disregarding irrelevant information
while reading.

‘Maintaining
~Fluency

Integrating sources of information in a smoothly operating
process that results in expressive, phrased reading.

1"{'}-\djusting

U -

“Predicting

Reading in different ways as appropriate to the purpose
for reading and type of text.

Using what is known to think about what will follow
while reading continuous text.

--Making Connections
e Personal

* World

* Text

Searching for and using connections to knowledge
gained through personal experiences, learning about the
world, and reading other texts.

Inferring

Going beyond the literal meaning of a text to think
about what is not stated but is implied by the writer.

Synthesizing

Analyzing

Thinking

L

Putting together information from the text and from the
reader’s own background knowledge in order to create
new understandings. '

Examining elements of a text to know more about how
it is constructed and noticing aspects of the writer’s
craft.

Ahout

Critiquing

%E@ag Text

Evaluating a text based on the reader’s personal, world,
or text knowledge and thinking critically about the ideas
in it.




Guided Reading Development Over Time*

use mostly information

from pictures

may attend to and use
some features of print

® may notice how print

is used

may know some words

use the introduced

language pattern of books

® respond to texts by linking
meaning with their own
experiences
are beginning to make links
between their own oral
language and print

® rely less on pictures and
use more information
from the print

® have increasing control
of early reading strategies

® know several frequently
used words automatically

® read using more than one
source of information

® read familiar texts with
phrasing and fluency

® exhibit behaviors
indicating strategies such
as monitoring, searching,
cross-checking, and
self-correction

® have full contro| of early
strategies

® use multiple sources of
information while reading
for meaning

® integrate the use of cues
have a large core of
frequently used words

® notice pictures but rely
very little on pictures to
read the text

® for the most part, read
fluently with phrasing

® read longer,
more complex rexts

infdﬁnatié‘;"g’
solve probjg;

3

continue tg leg
from reading
® read much longe

® approximately age 2 to 7
Preschool to early Grade 1

® approximately 5 to 7
Kindergarten to Grade 1

® approximately 5 to 7
Kindergarten to Grade 2

® approximately 6 ¢
Grades 1 to 3

Reading will be moving
from shared to guided
reading. The teacher
prompts children to use
pictures and to use
language. The focus is on
early strategies such as
one-to-one matching
and directionality.

® After the introduction,
children independently
read the whole book,
solving difficulties with
lictle help

® Each child reads the
whole text independently
after the introduction.
Often, children can read
the whole text with just
a summary overview.
Teachers continue to
provide a fuller
introduction when a text
with new features is
introduced.

introduction. New text
features are carefully
introduced. They may com
together to discuss particular
aspects of text (like characters
or setting) at appropriate
breaks in the reading (for
example, of chapter books)
or they may extend reading
in responsive ways.

The introduction:

® isrich, providing children
with language and patterns
of the book

® may draw attention to
frequently used words

® covers the whole book

® asa transition from
shared reading, may
include a complete
reading by the teacher,
with children joining in,
before children read on
their own

The introduction:

¢ ranges from fully covering
the book to just providing
a brief overview before
reading

® focuses on particular
words by locating them

® introduces unfamiliar
language structures

® provides a strong
support for meaning

The introduction:

¢ may involve brief support
that enables independent
reading of the text .

® may include less detail
but continues to provide
a good framework for
reading

® familiarizes readers with
new concepts, particular
vocabulary words, and
unusual language
structures

® assures that students are
tuned in to the meaning
of the selection

The introduction:
® may be provocative in
" terms of arousing interest

or questions in the reader’s
mind

® may be geared to helping
children notice aspects of
text or understand the
structure of different genres

® may build an understanding
of the importance of
previewing a text before
reading

® has the goal of enabling

children to'introduce
books to themse ves

*Development is unique and complex,
50 these provide only a broad frame for
observing changing parterns.

FIGURE 14-1

Guided reading development over time
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